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Agenda
Focus

Format

Welcome & Introductions
8:30-8:45

Log in to
todaysmeet.com/ISNA2018Dawson

Backchannel for ongoing
communication

You may sign up with your Google account or an
email address.
8:45-9:45

Exploring leadership behaviors needed to increase
student achievement.

Small Group
Article/Jigsaw

9:45-10:45

Building teacher capacity by providing meaningful
differentiated feedback, and support for
professional learning and growth.

2-3 person team
Pair and share
Videotaped Lessons

10:45-11:00

Break

11:00-12:30

Building a common language for discussing
practice and collecting data on teaching and
learning.
Prayer and Lunch

12:30-2:00

2:00-3:30

Mentoring and Supervision Scenarios
What do you do when…?

Gallery Walk Protocol

Break

3:30-3:45

3:45-4:45

Small Group

Modified Lesson Study

Small Group
Videotaped Lessons

Closure, Next Steps and Evaluation
Whole Group

4:45-5:00
Complete ASCDs online session evaluation.

Opal Davis Dawson, ASCD Faculty
opal.dawson.faculty@ascd.org

Questions for Debrief
1. In what stage on the Continuum of Self‐Reflection do you believe this teacher operates?

2. What evidence do you have to support that hypothesis?

3. What additional questions would you ask or artifacts would you look for to get further evidence of where this
teacher is operating?

4. What would be your goal in building the teachers’ capacity to think about their teaching?

5. What individual coaching strategies might you use based on the Continuum of Self‐Reflection goal and your
role as a coach?

6. What type of support might you offer the teacher in their work with their teacher teams?

7. What feedback would you give them aligned with the Continuum of Self‐Reflection goal and your role as a
coach?

8.

Building Teachers’ Capacity for Success: A collaborative approach for coaches and school leaders,
2d ed. Hall & Simeral

Shine, Step and Share
Reflection Protocol
SHINE
So far, what actions, strengths, or beliefs of yours have been validated? How has your current or previous
work been validated? How might you SHINE your halo?

STEP
Looking forward, what might be your best next action? What do you still need to work on, learn more
about, or focus your energy on? What’s your next STEP in this journey?

SHARE

Building Teachers’ Capacity for Success: A collaborative approach for coaches and school leaders,
2d ed. Hall & Simeral

Menu of Differentiated Learning Opportunities
Appetizers

(could be delivered via impromptu visits or brief encounters)
Ex: Offer to score an assessment together with teacher.
•

•
•

•

•

•

Entrees

(these are generally planned together, discussed and occupy multiple sessions)
Ex: Teach a model lesson in teacher’s classroom using a “new” instructional strategy (i.e. one
the teacher rarely uses)
•
•
•
•

Desserts

(these top off the sessions and allow the teacher to truly fly)
Ex: Cover Teacher #1’s classroom while Teacher #1 teaches a model lesson in Teacher #2’s
classroom (using “new” strategy)
•
•
•
•
Notes:

Building Teachers’ Capacity for Success: A collaborative approach for coaches and school leaders,
2d ed. Hall & Simeral

[Pg. 172-173 – The Continuum of Self-Reflection: Dual Model] – Pete Hall & Alisa Simeral, Building Teachers’ Capacity for Success (ASCD, 2008)

Unaware

Reflective Tendencies
• Demonstrates little/no awareness of
instructional reality in the classroom
• Focuses on routine
• Exhibits the best of intentions
• Expresses confusion about own role in
learning
• Collaborates with colleagues on a
superficial level
• Defines problems inaccurately
• Focuses on the job itself – the act of
teaching

Related Classroom Characteristics
• Scripted lessons – little/no teacher
modeling
• Passive learners – little/no interaction
between students
• Teacher relies on direct instruction and
gives assignments
• Little/no evidence of systematic,
standards-based planning
• No differentiation of instruction
• Little/no awareness of effective time
management
• No link between instruction and
assessment
• Learning not relevant to students

Your Role as a Coach

Your Role as an Administrator

Unconditional Partner

Director

• Identify strengths, limitations, and needs
• Recognize potential
• Build trust through interpersonal
relationships
• Share your personal experience of
becoming aware of different
instructional strategies
• Create a collaborative environment

Provides specific feedback to:
• Encourage repeated future use of
an effective instructional approach
• Compliment an attempted use of
an effective instructional strategy
(with a specific suggestion for
improvement)
• Discourage future use of an
ineffective instructional approach

Conscious

OVERALL GOAL: To create awareness of the need for change and foster a desire to learn
• Demonstrates a consistent “knowingdoing” gap
• Can ambiguously cite research to support
current teaching methods
• Makes excuses for problems
• Demonstrates limited ability to evaluate
problems
• Becomes easily distracted from goals
• Collaborates inconsistently with
colleagues
• Disregards others’ ideas
• Focuses on self

• Instruction designed for teacher
convenience
• Short-term planning is evident, yet
inconsistent
• Teacher occasionally links assessment
and instruction
• Students are seldom engaged in active,
meaningful learning
• Little problem-solving from students
• Occasional differentiated instruction
• Instructional approaches pass through
noticeable “swings”

Motivator –Strategist
• Praise generously
• Reach out to include teacher in
collaborative work
• Communicate and maintain a clear
vision
• Build confidence through short-term
goal setting
• Focus on small changes
• Make daily contact, checking in often to
talk about goals and progress towards
them

OVERALL GOAL: To motivate and show how to apply pedagogical knowledge consistently

Navigator
Provides specific feedback to:
• Establish a focus for goal-setting
• Encourage consistency in
application of effective
instructional practices
• Redirect teaching behaviors
toward the proper heading
• Extend self-reflective efforts

Action

[Pg. 172-173 – The Continuum of Self-Reflection: Dual Model] – Pete Hall & Alisa Simeral, Building Teachers’ Capacity for Success (ASCD, 2008)

• Accepts responsibility for the success of
all students and for own personal growth
• Evaluates issues and situations objectively
• Seeks to incorporate research-based
concepts and strategies
• Reflects upon teaching only after the
event
• Believes in only one “right” way of doing
things
• Struggles to identify solutions to longterm problems
• Receives feedback well, then enters a
critical loop
• Collaborates on a limited basis with
colleagues
• Focuses on the science of teaching

Mentor
• Regular use of assessment to monitor
student progress
• Consistent application of best-practice • Validate ideas, actions, and instructional
decisions
instructional strategies
• Release responsibility and encourages
• Teacher links standards with lessons
independence
taught
•
Provide
research from which to
• Teacher utilizes limited long-term plans
construct
meaning
• Functional at a glance, but gaps lurk
• Model open-mindedness toward multiple
approaches and perspectives
• Collaboratively engage in diagnosis and
action planning

Prompter
Provides specific feedback to:
• Encourage reflection to support
effective instructional choices
• Question the impact of certain
instructional strategies
• Consider alternative approaches or
points of view
• Propose continued professional
learning

Refinement

OVERALL GOAL: To build on experience and help strengthen expertise
• Reflection occurs before, during, and after • Assessment drives daily instruction
taking action
• Students largely responsible for their
• Recognizes that there are multiple “right”
own learning
courses of action
• Multiple instructional strategies in use
• Maintains a vast repertoire of
instructional strategies
• Engages in action research as common
practice
• Modifies lessons and plans to meet
students’ needs
• Pursues opportunities to work and learn
with colleagues
• Thinks globally – beyond her classroom
• Focuses on the art of teaching

OVERALL GOAL: To encourage long-term growth and continued reflection

Collaborator
• Compliment creativity and originality
• Bring attention to hard work
• Stimulate discussions of personal vision
and educational philosophy
• Practice “mirror-listening”
• Ask questions to drive personal
reflection and growth

Challenger
Provides specific feedback to:
• Drive personal reflection
• Introduce new ideas
• Serve as devil’s advocate
• Encourage involvement in
leadership

Refinement

Action

Conscious

Unaware

[Pg. 41-42 – The Continuum of Self-Reflection: Coach’s version] – Pete Hall & Alisa Simeral, “Building Teachers’ Capacity for Success”
3/9/2010
Related Classroom
Reflective Tendencies
Your Role as a Coach
Coaching Strategies that Foster Reflective Growth
Characteristics
• Demonstrates little/no awareness of instructional
reality in the classroom
• Focuses on routine
• Exhibits the best of intentions
• Expresses confusion about own role in learning
• Collaborates with colleagues on a superficial level
• Defines problems inaccurately
• Focuses on the job itself – the act of teaching

• Scripted lessons – little/no teacher modeling
• Passive learners – little/no interaction between
students
• Teacher relies on direct instruction and gives
assignments
• Little/no evidence of systematic, standards-based
planning
• No differentiation of instruction
• Little/no awareness of effective time
management
• No link between instruction and assessment
• Learning not relevant to students

• Demonstrates a consistent “knowing-doing” gap
• Can ambiguously cite research to support current
teaching methods
• Makes excuses for problems
• Demonstrates limited ability to evaluate problems
• Becomes easily distracted from goals
• Collaborates inconsistently with colleagues
• Disregards others’ ideas
• Focuses on self

• Instruction designed for teacher convenience
• Short-term planning is evident, yet inconsistent
• Teacher occasionally links assessment and
instruction
• Students are seldom engaged in active,
meaningful learning
• Little problem-solving from students
• Occasional differentiated instruction
• Instructional approaches pass through noticeable
“swings”

• Accepts responsibility for the success of all students
and for own personal growth
• Evaluates issues and situations objectively
• Seeks to incorporate research-based concepts and
strategies
• Reflects upon teaching only after the event
• Believes in only one “right” way of doing things
• Struggles to identify solutions to long-term problems
• Receives feedback well, then enters a critical loop
• Collaborates on a limited basis with colleagues
• Focuses on the science of teaching

• Regular use of assessment to monitor student
progress
• Consistent application of best-practice
instructional strategies
• Teacher links standards with lessons taught
• Teacher utilizes limited long-term plans
• Functional at a glance, but gaps lurk

• Reflection occurs before, during, and after taking
action
• Recognizes that there are multiple “right” courses of
action
• Maintains a vast repertoire of instructional strategies
• Engages in action research as common practice
• Modifies lessons and plans to meet students’ needs
• Pursues opportunities to work and learn with
colleagues
• Thinks globally – beyond her classroom
• Focuses on the art of teaching

• Assessment drives daily instruction
• Students largely responsible for their own
learning
• Multiple instructional strategies in use

Unconditional Partner
•
•
•
•

Identify strengths, limitations, and needs
Recognize potential
Build trust through interpersonal relationships
Share your personal experience of becoming
aware of different instructional strategies
• Create a collaborative environment

OVERALL GOAL: To create awareness for change and foster a desire to learn
•
•
•
•
•
•
•
•

Motivator –Strategist
• Praise generously
• Reach out to include teacher in collaborative
work
• Communicate and maintain a clear vision
• Build confidence through short-term goal setting
• Focus on small changes
• Make daily contact, checking in often to talk
about goals and progress towards them

OVERALL GOAL: To motivate and build consistency in application
•
•
•
•
•
•
•
•

Mentor
• Validate ideas, actions, and instructional
decisions
• Release responsibility and encourages
independence
• Provide research from which to construct
meaning
• Model open-mindedness toward multiple
approaches and perspectives
• Collaboratively engage in diagnosis and action
planning

Provide daily feedback highlighting instructional strengths
Examine and discuss student data
Develop a detailed action plan
Focus on short-term, attainable goals that will have long-term impact
Provide support for instructional goals and best-practice strategy
Meet weekly to lesson plan with the teacher – guided planning
Model, model, model specific techniques and provide ample time for discussion
Design meetings around a specific instructional topic
OVERALL GOAL: To build experience and show how to apply pedagogical
knowledge consistently

•
•
•
•
•
•
•
•
•
•
•
•

Collaborator
• Compliment creativity and originality
• Bring attention to hard work
• Stimulate discussions of personal vision and
educational philosophy
• Practice “mirror-listening”
• Ask questions to drive personal reflection and
growth

Identify a specific instructional problem to build awareness around
Establish rationales – Why do we do what we do? Use specific questioning
Utilize personal belief and reflective questionnaires
Advocate journal keeping
Provide opportunities for the teacher to get into other classrooms to observe
Get in the classroom
Seek additional opportunities to spend time with teacher building rapport
Facilitate opportunities to exchange ideas with others during guided meetings

Invite teachers to participate in small group discussions
Use the Apprenticeship Model
Observe and provide specific feedback
Videotape and analyze together
Foster idea-sharing through collegial observations
Use reflective questioning
Create a dialogue journal – coach and teacher or team journal
Encourage participation in a professional Book Club
Encourage teachers to attend workshops and share their learning
Analyze individual student data together
Publicly recognize teacher expertise
Help teacher develop a system for storing and organizing information

OVERALL GOAL: To encourage long-term growth and continued reflection
•
•
•
•
•
•
•
•

Provide a wide range of resources from which to draw ideas
Encourage teacher to facilitate or initiate a Book Club
Analyze group data together
Establish a team action research project
Encourage participation in conferences, seminars, and publications
Arrange for the teacher to host a student teacher
Promote talent development
Encourage leadership (if this is a strength)

Refinement

Action

Conscious

Unaware

[Pg. 148-151 – The Continuum of Self-Reflection: Administrator’s version] – Pete Hall & Alisa Simeral, “Building Teachers’ Capacity for Success”
3/9/2010
Related Classroom
Your Role as an
Reflective Tendencies
Sample Feedback Prompts/Stems to Encourage Reflective Growth
Characteristics
Administrator
• Demonstrates little/no awareness of instructional
reality in the classroom
• Focuses on routine
• Exhibits the best of intentions
• Expresses confusion about own role in learning
• Collaborates with colleagues on a superficial
level
• Defines problems inaccurately
• Focuses on the job itself – the act of teaching

• Scripted lessons – little/no teacher modeling
• Passive learners – little/no interaction
between students
• Teacher relies on direct instruction and
gives assignments
• Little/no evidence of systematic, standardsbased planning
• No differentiation of instruction
• Little/no awareness of effective time
management
• No link between instruction and assessment
• Learning not relevant to students

• Demonstrates a consistent “knowing-doing” gap
• Can ambiguously cite research to support current
teaching methods
• Makes excuses for problems
• Demonstrates limited ability to evaluate
problems
• Becomes easily distracted from goals
• Collaborates inconsistently with colleagues
• Disregards others’ ideas
• Focuses first on self

• Instruction designed for teacher
convenience
• Short-term planning is evident, yet
inconsistent
• Teacher occasionally links assessment and
instruction
• Students are seldom engaged in active,
meaningful learning
• Little problem-solving from students
• Occasional differentiated instruction
• Instructional approaches pass through
noticeable “swings”

• Accepts responsibility for the success of all
students and for own personal growth
• Evaluates issues and situations objectively
• Seeks to incorporate research-based concepts
and strategies
• Reflects upon teaching only after the event
• Believes in only one “right” way of doing things
• Struggles to identify solutions to long-term
problems
• Receives feedback well, then enters a critical
loop
• Collaborates on a limited basis with colleagues
• Focuses on the science of teaching

• Regular use of assessment to monitor
student progress
• Consistent application of best-practice
instructional strategies
• Teacher links standards with lessons taught
• Teacher utilizes limited long-term plans
• Functional at a glance, but gaps lurk

• Reflection occurs before, during, and after
taking action
• Recognizes that there are multiple “right”
courses of action
• Maintains a vast repertoire of instructional
strategies
• Engages in action research as common practice
• Modifies lessons and plans to meet students’
needs
• Pursues opportunities to work and learn with
colleagues
• Thinks globally – beyond the classroom
• Focuses on the art of teaching

• Assessment drives daily instruction
• Students largely responsible for their own
learning
• Multiple instructional strategies in use

Director: Change teacher’s
behavior, then work on beliefs
Provides specific feedback to:
• Encourage repeated future use of an
effective instructional approach
• Compliment an attempted use of an
effective instructional strategy (with a
specific suggestion for improvement)
• Discourage future use of an ineffective
instructional approach

Navigator: Establish and maintain a
clear vision
•
•
•
•

Provides specific feedback to:
Establish a focus for goal-setting
Encourage consistency in application
of effective instructional practices
Redirect teaching behaviors toward the
proper heading
Extend self-reflective efforts

Prompter: Question teacher relentlessly
to encourage reflection
Provides specific feedback to:
• Encourage reflection to support
effective instructional choices
• Question the impact of certain
instructional strategies
• Consider alternative approaches or
points of view
• Propose continued professional
learning

Challenger: Drive and encourage deep
learning investigations
•
•
•
•

Provides specific feedback to:
Drive personal reflection
Introduce new ideas
Serve as devil’s advocate
Encourage involvement in leadership

OVERALL GOAL: To create awareness for change and foster a desire to learn
•
•
•
•
•

I noticed you used Strategy X, and it was effective; use it whenever you want your students to XX.
Terrific job attempting Longer Wait Time; next time, count to five in your head before calling on a student.
I observed four students engaged in side-talk; try asking them to turn to their partner to regain their focus.
You have a real talent for complimenting students; use that to praise their ideas, not just penmanship.
In this lesson, you were suggesting great reading strategies; however, few students stopped working to
listen. Try this: Insist that all students drop everything when you ring a chime in the room.
• Judging by the look on your face, that transition did not go as smoothly as you planned; come see me
when you get a minute and we’ll talk about some strategies to use.
• There are students in this class working on tasks that are giving them a lot of difficulty; it’s time to start
investigating methods for meeting individual students’ needs.
OVERALL GOAL: To motivate and show how to apply pedagogical knowledge consistently
• I noticed you used Strategy Z, and it was effective. Why do you think it worked so well?
• Let’s talk about goal-setting. Classroom management seems to be an area that you’re working on; perhaps
that is a good place to start our conversation.
• I see you’re attempting Strategy Y; what support can I provide to help you keep that focus?
• Yesterday I observed your students working cooperatively; today they are working independently. How did
you determine the lesson structure for these classes?
• One of your individual goals is to increase active student engagement rates; during my time in class today
I observed 15 minutes of lecture format. How can you get back to your successful strategies?
• This was a fun lesson to observe. Did the students understand the Learning Objective? How do you know?
• Your interaction with students was very positive and encouraging today; keep it up! You’ll see the gains!
• Three students seemed perplexed by your questioning; why do you think that happened? What can you do?
OVERALL GOAL: To build on experience and help strengthen expertise
• I noticed you used Strategy L; was it effective? How do you know?
• Terrific job asking higher-order thinking questions; did that contribute to a deeper understanding of the
material? How can you tell? What does this tell you about your questioning strategies?
• When and how do you decide which questions to ask students?
• What are some strategies you can use to engage some of your reluctant writers?
• I know you gave a pre-assessment before this math unit; how closely is this lesson related to the results of
that formative assessment?
• Today your students were busy with a lot of worksheet tasks; you have told me you believe in paper-andpencil activities. How can you better blend that goal with the students’ goal of meeting learning targets?
• You told your students not to talk during the review activity; what would happen if you allowed them to
investigate their answers together? Would they be any less prepared for the final test?
• Many of your students received papers from you with comments you wrote; do you think a lot about the
feedback you give students? This might be a good topic for a Book Club – would you be interested?
OVERALL GOAL: To encourage long-term growth and continued reflection
• In today’s lesson you asked terrific follow-up questions; are these planned in advance, or off the cuff?
• I read a great article in Educational Leadership about this; I’ll put a copy in your mailbox – let me know
what you think about it.
• During this lesson, your teaching engaged students in a variety of formats; however, there were still two
students that appeared disengaged throughout. What is your explanation, and what can you do differently
to reel them in?
• I’m not sure I understand the way you’ve grouped students for this assignment; can you explain your
thinking to me?
• I observed virtually the same lesson yesterday in Teacher G’s classroom, and she did it a different way.
This might be a good idea to participate in a lesson study to compare methods and results. Would you
like me to facilitate that discussion?
• This was a good example of bringing the lesson to life; would you be willing to share it (and its results)
with your grade-level colleagues?

Professional Learning Community (PLC)--‐Innovation Map
PLC: A focused and deliberate collaborative group that meets regularly to examine teaching and learning practices in a
cycle of continuous inquiry to improve student learning.

Level of
Implementation
Meeting and Organizing
our Work
“How is learning organized in
our PLC?”

Professional Learning
“How do we learn in our PLC?”

Needs Assessment
“How do we assess our needs?”

Data Analysis
“How is data analyzed and used
to improve performance?”

Implementation of
Professional Learning
“How do we apply our
knowledge in the facilitation of
learning?”

Beginning
Identify a need to meet.
Establish norms.
Engage in the task at
hand.
Participate in group
discussion.
Aware that professional
learning is the focus of
our PLC
Identify a need for
professional learning.
Unclear about our needs
for professional learning.

Emerging
Set meeting schedule.
Plan agenda and record
discussions.
Productively contribute to
collaborative conversations.
Arrange for professional
learning opportunities.
Identify assigned
strategies, activities and
tasks.
implement
strategies.
Discuss research
and reflect to
Examine ways to conduct a
needs assessment.

Awareness of the need
for data.

Collect and compile data.

Understand and assess
the needs of learners.

Use needs of learners to plan
learning opportunities.

Acquired

Deliberate

Participate in the design of the
content and organization of our
learning.
Establish structure for our way
of work.
Develop resources.
Complete assigned activities and
plan implementation.
Implement practices
& strategies.
Reflect and discuss
implementation.
Conduct a needs assessment.

Contribute research-based resources. We
engage in shared leadership.

Establish a process to collect
and analyze quantitative and
qualitative data, including
formative assessments and
student work, to inform
instruction.
Develop strategies to selfassess our work.
Share results.

Analyze student data using protocols to determine
alignment to standards and data trends across time.
Include data from disaggregated groups to inform
instruction.
Engage in planning related to student performance
at every meeting.
Adapt plans and strategies continually based upon
implementation results.
Create action steps to implement practices with
quality and fidelity.
Provide constructive feedback on instruction at our
meetings.
Apply research-based resources consistently.

Learn through a blended learning model.
Explain our purpose and expected outcomes.
Use a common language around the content of our
learning.
Evaluate and analyze professional literature and
research-based practices.
Assess not only our needs, but the needs of others
using surveys, self-assessments, and data collection.

Adapted by Ann Cunningham-Morris from Pinellas County IC Map developed by Judy Carr, ASCD Author

Collaborative
Planning
“How do we plan standardsbased units/lessons together to
benefit student learning?”

Monitoring and
Assessing
“How do we measure
effectiveness and impact of our
work on our own practice and
student learning?”

Aware that
collaborative planning
is an important
component of PLC

Has determined the
need to assess the
impact on student
learning.
Unclear about the need to
assess our learning.

Scheduled times for
collaborative planning.
Individual plans &
activities sre shared or
we collaborate on
activities we will teach
in upcoming lessons

Informally discuss the
questions:
•
What needs to be
evaluated?
•
How will we
measure the impact?
•
How will these
results be used?

Backwards design/planning
is being implemented
effectively. Student data
determines areas of need for
common planning
unit/lesson used in all classes

Common BWD lessons implemented. Student work that
demonstrates learning is identified & collected. Student
work is examined using a protocol. Student learning
needs are identified. Instructional adjustments are
agreed upon & implemented. Adjustments/strategies
are reviewed via student work to determine success.

Develop a plan answering the
questions:
•
What needs to be
evaluated?
•
How will we measure
the impact?
•
How will these results
be used?
Include indicators of
effectiveness in the plan.
Establish a monitoring plan.

Use tools as a group and individuals to self-assess our
understanding of instructional strategies/practices,
content knowledge and pedagogical skill
Use defined system to reflect and improve on our
practice by continually addressing the questions:
•
What needs to be evaluated?
•
How will we measure the impact?
•
How will these results be used?
•
How will we continue to grow?

Adapted by Ann Cunningham-Morris from Pinellas County IC Map developed by Judy Carr, ASCD Author

Coaching Strategies by Stage: Building Teachers’ Capacity for Success (Hall/Simeral, ASCD 2008)

Unaware

OVERALL GOAL: To create awareness for change and foster a desire to learn
• Identify a specific instructional problem to build awareness around
• Establish rationales – Why do we do what we do? Use specific questioning
• Utilize personal belief and reflective questionnaires
• Advocate journal keeping
• Provide opportunities for the teacher to get into other classrooms to observe
• Get in the classroom
• Seek additional opportunities to spend time with teacher building rapport
• Facilitate opportunities to exchange ideas with others during guided meetings

Conscious

OVERALL GOAL: To motivate and show how to apply pedagogical knowledge consistently
• Provide daily feedback highlighting instructional strengths
• Examine and discuss student data
• Develop a detailed action plan
• Focus on short-term, attainable goals that will have long-term impact
• Provide support for instructional goals and best-practice strategy
• Meet weekly to lesson plan with the teacher – guided planning
• Model, model, model specific techniques and provide ample time for discussion
• Design meetings around a specific instructional topic

Action

OVERALL GOAL: To build on experience and help strengthen expertise
• Invite teachers to participate in small group discussions
• Use the Apprenticeship Model
• Observe and provide specific feedback
• Videotape and analyze together
• Foster idea-sharing through collegial observations
• Use reflective questioning
• Create a dialogue journal – coach and teacher or team journal
• Encourage participation in a professional Book Club
• Encourage teachers to attend workshops and share their learning
• Analyze individual student data together
• Publicly recognize teacher expertise
• Help teacher develop a system for storing and organizing information

Refinement

OVERALL GOAL: To encourage long-term growth and continued reflection
• Provide a wide range of resources from which to draw ideas
• Encourage teacher to facilitate or initiate a Book Club
• Analyze group data together
• Establish a team action research project
• Encourage participation in conferences, seminars, and publications
• Arrange for the teacher to host a student teacher
• Promote talent development
• Encourage leadership (if this is a strength)

Conscious

OVERALL GOAL: To motivate and show how to apply pedagogical knowledge consistently
• I noticed you used Strategy Z, and it was effective. Why do you think it worked so well?
• Let’s talk about goal-setting. Classroom management seems to be an area that you’re working on; perhaps that is
a good place to start our conversation.
• I see you’re attempting Strategy Y; what support can I provide to help you keep that focus?
• Yesterday I observed your students working cooperatively; today they are working independently. How did you
determine the lesson structure for these classes?
• One of your individual goals is to increase active student engagement rates; during my time in class today I
observed 15 minutes of lecture format. How can you get back to your successful strategies?
• This was a fun lesson to observe. Did the students understand the Learning Objective? How do you know?
• Your interaction with students was very positive and encouraging today; keep it up! You’ll see the gains!
• Three students seemed perplexed by your questioning; why do you think that happened? What can you do?

Action

OVERALL GOAL: To create awareness for change and foster a desire to learn
• I noticed you used Strategy X, and it was effective; use it whenever you want your students to XX.
• Terrific job attempting Longer Wait Time; next time, count to five in your head before calling on a student.
• I observed four students engaged in side-talk; try asking them to turn to their partner to regain their focus.
• You have a real talent for complimenting students; use that to praise their ideas, not just penmanship.
• In this lesson, you were suggesting great reading strategies; however, few students stopped working to listen. Try
this: Insist that all students drop everything when you ring a chime in the room.
• Judging by the look on your face, that transition did not go as smoothly as you planned; come see me when you
get a minute and we’ll talk about some strategies to use.
• There are students in this class working on tasks that are giving them a lot of difficulty; it’s time to start
investigating methods for meeting individual students’ needs.

OVERALL GOAL: To build on experience and help strengthen expertise
• I noticed you used Strategy L; was it effective? How do you know?
• Terrific job asking higher-order thinking questions; did that contribute to a deeper understanding of the material?
How can you tell? What does this tell you about your questioning strategies?
• When and how do you decide which questions to ask students?
• What are some strategies you can use to engage some of your reluctant writers?
• I know you gave a pre-assessment before this math unit; how closely is this lesson related to the results of that
formative assessment?
• Today your students were busy with a lot of worksheet tasks; you have told me you believe in paper-and-pencil
activities. How can you better blend that goal with the students’ goal of meeting learning targets?
• You told your students not to talk during the review activity; what would happen if you allowed them to
investigate their answers together? Would they be any less prepared for the final test?
• Many of your students received papers from you with comments you wrote; do you think a lot about the feedback
you give students? This might be a good topic for a Book Club – would you be interested?

Refinement

Unaware

Administrative Feedback by Stage: Building Teachers’ Capacity for Success (Hall/Simeral, ASCD 2008)

OVERALL GOAL: To encourage long-term growth and continued reflection
• In today’s lesson you asked terrific follow-up questions; are these planned in advance, or off the cuff?
• I read a great article in Educational Leadership about this; I’ll put a copy in your mailbox – let me know what you
think about it.
• During this lesson, your teaching engaged students in a variety of formats; however, there were still two students
that appeared disengaged throughout. What is your explanation, and what can you do differently to reel them in?
• I’m not sure I understand the way you’ve grouped students for this assignment; can you explain your thinking to
me?
• I observed virtually the same lesson yesterday in Teacher G’s classroom, and she did it a different way. This
might be a good idea to participate in a lesson study to compare methods and results. Would you like me to
facilitate that discussion?
• This was a good example of bringing the lesson to life; would you be willing to share it (and its results) with your
grade-level colleagues?

Success Analysis Protocol Template
Step 1: Preparing Cases
• What was the intended outcome?
• What did you do?
• Why do you define it as a success?
Step 2: Sharing, Analysis & Discussion
• What is the evidence of success?
• What specific actions on your part contributed to the success?
• What worked that can be replicated in the future?
• What were your challenges? What are your next steps?
• How was what was done different from typical practice
Step 3: Clarifying Questions
Notes:

Step 4: Debrief & Reflection
• What is common?
• What is unusual?
Compilation of Successes & Challenges
Successes

Challenges

Source: Adapted from Protocols for Professional Learning (pp. 57–59), by L. B. Easton, 2009,
Alexandria, VA: ASCD. Copyright 2009 by ASCD. Adapted with permission.

Sample Modified Lesson Study Protocol
Pre-observation discussion protocol total time 10-15 minutes
•
•

•
•

Copies of the lesson plan developed collaboratively by members of the team are distributed to the
observers.
Pre-lesson:
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o Teacher who will teach the lesson addresses the following questions:
1
- What is the most important concept that you want students to learn in the lesson?
- How will you help students accomplish the goal during the class time?
- What would you like us to observe in the lesson?
Clarifying questions from the observers are responded to immediately by the teacher & team members
who collaboratively developed the lesson.
Observers: Take a minute or two to think about what the focal point of our observation is. You will be
asked to make connections to the focal point during the post- lesson discussion.

Protocol for Observers during the Observation (Observation can be live or video)
1. If the observation is live, the observers, including the teachers who helped plan the lesson, should NOT
interfere with the natural process of the lesson (e.g., by helping students with a problem). However,
observers are permitted to circulate around the classroom during student work time. Otherwise, observers
should stand to the back and sides of the classroom.
2. It’s a good idea for observers to take notes on student responses/interactions, and the interplay between
the student responses/interactions and the teacher’s instruction. Use the Lesson Study “Look Fors” &
Notes tool. This procedure will not only help observers focus, but also help them organize their
feedback for later.

Post-lesson debriefing protocol total time limit for reflection and discussion 20 minutes
Step 1: The teacher who taught the lesson describes the lesson and his/her experience of teaching it
including the points below: 5 minutes
The goal(s) of the lesson was (were)…
The key elements in the lesson were…
What worked and didn’t work in the lesson?
Student learning that I observed
o I observed Aha moments when students……
o Students had difficulties with …
How did I try to address the difficulties in the lesson?
What unanticipated decisions did I have to make? What surprises did I encounter?
What could be changed about the lesson to address the needs of all learners?
Step 2: Other members of the team speak if they want to add comments on the
questions/issues that were raised during the planning sessions: 5 minutes

Adopted and modified from Lesson Study Protocol used by Columbia University and Working on the
Work Protocol by Schlechty Center for Leadership in School Reform

Sample Modified Lesson Study Protocol
Step 3: Clarifying questions from the observers: 2 to 3 minutes each observer
Observers of the lesson ask clarifying questions about the team’s rationale for making certain
decisions about the lesson.
Observers ask any clarifying questions based on their notes from Lesson Study “Look Fors” &
Notes tool.
Observers also ask questions to ensure that the gaps between what was observed and what the
team intended to achieve during the lesson are filled as much as possible.

Step 4: The team responds briefly to each of the clarifying questions: 2 to 3 minutes for each observer’s
questions.

Step 5: Each of the observers offer feedback that is related to the areas of focus they identified
for the lesson using notes from their Lesson Study “Look Fors” & Notes tool. Include the points
below: 2 minutes each observer
Positive feedback statement & thanks to the teacher who taught the lesson
My focal point
Strengths of the lesson aligned to the standards and goals
Student misconceptions/struggles that I observed
Suggestions for the lesson to meet the needs of all learners
Things I might do differently in my own classes if applicable
Subsequent observers are encouraged to build further comments on the points that are mentioned by others,
rather than repeating points already made.

Step 6: Response of each of the lesson design team members: 2 minutes
o

The teacher & team members respond to the observers’ analysis and acknowledges ideas they intend
to consider in refining the lesson.

Adopted and modified from Lesson Study Protocol used by Columbia University and Working on the
Work Protocol by Schlechty Center for Leadership in School Reform
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LESSON STUDY “LOOK FORS” & NOTES
Teacher Name________________________________ Subject ______________Date_____________

I.

TYPE OF LEARNING

A. Transfer- Students are applying their learning to a new format, problem, task or situation with minimal
scaffolding.
Notes:

B. Meaning Making- Students are making inferences, interpretations and generalizations.
Notes:

C. Acquisition- Students are acquiring discrete skills or knowledge.
Notes:

1

LESSON STUDY “LOOK FORS” & NOTES
II.

STUDENT ENGAGEMENT

A. Active Learning- Students are engaged in student-led discussions, problem-solving, projects,
responding to challenging prompts or authentic task.
Notes:

B. Passive Learning- Students are listening to teacher, notetaking, completing worksheets or recall level
textbook assignments.
Notes:

C. Engagement Percentage
______% Highly engaged in the work, as suggested by high-level of effort, body language, student talk &
productivity.
______% Engaged: on task, exerting some effort and showing some interest in the work.
______% Somewhat engaged: following along, but with minimal or inconsistent effort/enthusiasm.
______% Not engaged: not doing the work expected.
Notes:

D. Essential Questions- Students are engaged in exploring essential questions aligned with learning
targets.
Notes:
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LESSON STUDY “LOOK FORS” & NOTES
III.

PURSUIT OF UNDERSTANDING

A. Students are explaining key ideas, concepts, principles, processes or strategies in their own words and
ways.
Notes:

B. Students are providing new examples of concepts or processes or making analogies.
Notes:

C. Students are supporting and justifying answers to questions.
Notes:

D. Students are identifying and correcting common errors and misconceptions.
Notes:

E. Students are distinguishing and describing different points of view on an issue or different approaches
to accomplishing a task or solving a problem.
Notes:

F. Students are self-assessing or reflecting on their work and learning.
Notes:
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Collaborative Planning-Sample Backward Design Lesson Plan Template
Grade Band or Department Team

Subject

Lesson title
Step 1—Desired Results (What students will learn )
What should students know, understand, and be able to do as a result of the lesson?
•
•
•

Essential Standards
Understanding(s)/Essential Question(s), Knowledge/skills
Daily Learning Targets

Step 2—Assessment Evidence (Summative/Formative check for understanding)
Authentic Task—What will students do to show what they have learned by the end of the
lesson or unit?
Task Performance criteria—How good is good enough? Provide checklists, rubric, or criteria.
Lesson Plan Pre-Assessment- What pre-assessments will I use to check student’s prior
knowledge, skill levels, and potential misconceptions?
Check for Understanding for this Lesson-What will students do to show their understanding of
major concepts along the way?
Step 3—Learning Plan (detailed enough for another teacher to follow)
A. Learning activities: Steps for students
• Introductory activity: Introduce desired results; ask
essential questions to guide lesson; connect with
student experience.
• Student-centered learning steps: Detailed
sequencing of learning targets; detailed learning
activities; specify formative assessment during
practice and in conclusion.
• Closure: Revisit understanding(s)/ essential
question(s).

B. Notes for Teacher
• What do I need to remember to do?

C. Resources, Timing, and Materials
• Materials to have ready
• Approximate time needed for lesson
• Resources (where I got my ideas)

Step 4—Differentiation/Accommodation/Modifications
Which strategies/methods will we use to differentiate for different learning styles, readiness & interests
for all students? How will we make accommodations and modifications for special needs students (IEP),
English Language Learners and gifted students?
Adapted from Tomlinson and McTighe, Integrating Differentiated Instruction + Understanding by Design, ASCD, 2006.

Lesson Study Vertical Slice Protocol
Subject/Course:

Date:

Implementing Step 1: Describe the Sample of Student Work from the Lesson Study:
Implementing Step 2: How Will the Work Be Analyzed?
1. Will participants review student work alone in silence, with discussion of the
guiding questions after the review?
OR
2. Will they review student work with another team member & discuss the guiding
questions along the way?
Implementing Step 3: Guiding Questions for Notetaking While Examining the Student
Work (Select 4-5 for the session)
1. What evidence is there that students are developing and applying their
understanding, knowledge, and skills aligned with learning targets in challenging
and meaningful ways?
2. What evidence is there that students are encouraged to develop and apply problemsolving abilities or are engaged in other active learning?
3. What essential skills and proficiencies are being applied or developed through the
student work?

4. What evidence is there that students are explaining key ideas, concepts,
principles, processes or strategies in their own words and ways?
5. What evidence is there that students are providing new examples of concepts
or processes or making analogies?
6. What evidence is there that students are supporting and justifying answers to
questions?
7. What evidence is there that students are identifying and correcting common
errors and misconceptions?
8. What evidence is there that students are distinguishing and describing
different points of view on an issue or different approaches to accomplishing
a task or solving a problem?
9. What evidence is there that students are self-assessing or reflecting on their
work and learning?
10. What evidence is there that individual learning style, interests and learning needs
are being incorporated?

Implementing Step 4: Instructional Implication Discussion Using Guiding Questions
1. What does the student work demonstrate the students still need to learn aligned
with the learning targets?
2. What are our next steps to move student learning forward?
3. What specific strategies will we use to address the next steps? How will these
strategies be different from what was used for the slice?
4. How will we measure progress?

Source: Adapted from Protocols for Professional Learning (pp. 41–44), by L. B. Easton, 2009,
Alexandria, VA: ASCD. Copyright 2009 by ASCD. Adapted with permission.

